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Education Services  
 

Dyslexia/Literacy difficulties:  
Identifying and meeting the needs of children and young people 

Argyll & Bute Council are committed to raising attainment and achievement for all 
through high quality learning and teaching that addresses the needs of all learners.  
This requires that the right support at the right time is provided to meet each 
individual’s needs in line with the Curriculum for Excellence, GIRFEC guidelines and 
the Staged Intervention Framework. This paper is intended to support the 
development of a consistent approach to supporting dyslexia/literacy difficulties across 
the authority.  

Literacy 

Literacy is defined in Curriculum for Excellence as ‘the set of skills which allows an 
individual to engage fully in society and learning, through the different forms of 
language, and the range of texts, which society values and finds useful’. 

Dyslexia 

Dyslexia can be described as a continuum of difficulties in learning to read, write 
and/or spell, which persist despite the provision of appropriate learning 
opportunities. These difficulties often do not reflect an individual's cognitive abilities 
and may not be typical of performance in other areas.  

The impact of dyslexia as a barrier to learning varies in degree according to the 
learning and teaching environment, as there are often associated difficulties such 
as:  

• auditory and/or visual processing of language-based information 
• phonological awareness 
• oral language skills and reading fluency 
• short-term and working memory 
• sequencing and directionality 
• number skills  
• organisational ability 

Motor skills and co-ordination may also be affected. 

Scottish Government, Dyslexia Scotland and the Cross Party Group on Dyslexia 
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This definition reflected current good practice and reflects a significant move away 
from an earlier period where dyslexia was viewed as a medical diagnosis rather than 
a more widespread educational difficulty identified by schools themselves. 

Identifying needs 

In common with many other additional support needs, dyslexia and literacy difficulties 
exist on a continuum varying from mild to severe. This results in a range of difficulties 
experienced by individuals dependent on the activity involved, how helpful the 
additional supports are that are in place and the nature of the learning environment. 
There is variation therefore in how individuals are affected and the strengths and 
challenges that they experience. Nonetheless there are a common set of signs that 
can be observed. (As a starting point the leaflets provided by Dyslexia Scotland are 
helpful: Our leaflets | Dyslexia Scotland).  

Assessment for dyslexia should be essentially the same as for all other literacy 
assessment within the school.  It should be done by the same methods as for 
identifying all who have difficulty in acquiring literacy skills and should usually be done 
by the same people.  It is most usefully done by direct methods, that is, assessing 
reading, spelling and writing rather than a cognitive profile. In school, the class teacher 
has responsibility for recognising the possible signs of dyslexia and putting steps in 
place to identify the specific nature of the difficulties the child is having.   In some cases 
a parent/carer or someone else involved with the family such as a social worker or 
health visitor may have brought concerns over progress with literacy to the teacher's 
notice.  

The teacher’s professional judgement is the most important factor in the assessment 
of difficulties and should remain at the heart of the process throughout. Initially the 
class teacher, with help from colleagues and learning support staff within the school 
as appropriate, will adapt learning and teaching approaches to ensure the learner’s 
needs are met. The Staged Intervention Framework should be followed:  

Staged_Intervention_Framework_Final_Updated.pdf (argyll-bute.gov.uk) 

A record should be kept of the approaches that are put in place along with an 
evaluation of the effectiveness of the interventions. The member of the school’s Senior 
Leadership Team or PT with responsibility for support should also be involved and 
parents should be informed and involved. If the child does not seem to respond as 
hoped and there is little or no recognisable progress over a reasonable period of time, 
the class teacher should seek help or advice from a Pupil Support Teacher and 
thereafter, if necessary, from personnel out with the school such as the Pupil Support 
Team, Education Support Officer or Lead Teacher for Renewal and Recovery: Literacy 

https://www.dyslexiascotland.org.uk/our-leaflets
https://www.argyll-bute.gov.uk/sites/default/files/staged_intervention_framework_final_updated.pdf
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and Numeracy. This may include further assessment of the child’s strengths and 
needs and/or consideration of the learning environment.  

The educational psychologist is able to give advice to schools on assessment, 
implementation of evidence based interventions and evaluation. Training on all of 
these processes can also be provided. In a small number of situations, where it is 
possible that there are other difficulties in addition to progress with literacy skills, 
further investigation or support from the educational psychologist may be required. 

Interventions are likely to be of an individualised nature though not necessarily 
conducted on a one-to-one basis as this may not be appropriate. There should be 
ongoing liaison between school and home, and progress carefully monitored with 
records kept. Consideration may require to be given to whether the term ‘dyslexia’ is 
appropriate. This should include consideration of the definitions provided in this 
document and the identifiable characteristics outlined in the resources provided below. 
The decision can be taken by teaching staff following appropriate intervention and 
assessment of progress however this should always be done in a collegiate manner 
and not by one individual.  

Receiving appropriate additional support is not dependent upon the 
formal identification of a specific label such as dyslexia. However, this should not 
mean that schools are not supportive of formally identifying additional support needs 
such as dyslexia. Indeed the information gathered during the identification process is 
valued and forms part of the ongoing monitoring of the child or young person’s 
progress and support. 

Throughout the staged intervention process other partners such as Speech and 
Language Therapists and Occupational Therapists may be able to provide support or 
further assessment information depending on the identified needs of the child.   

Dyslexia: using the term 

It is important to note that dyslexia is “identified” and is not ‘diagnosed’. Diagnosis is a 
medical term that is not appropriate for use with educational assessment. There has 
been, and continues to be, a great deal of debate over how useful the label dyslexia 
is. Parents and education professionals must work with the pupil in relation to deciding 
whether the term dyslexia should or should not be used, following a process of staged 
assessment and intervention. It is important to discuss the issues surrounding the use 
of the term dyslexia privately with parents and the child to establish if, and when, they 
wish the term to be used (e.g. privately versus publicly), and if the use of the term 
would help them/others better understand the pupil’s strengths and difficulties.  
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There can be advantages to the use of the term such as helping the pupil to 
understand the nature of their difficulties with the resulting positive impact on self-
image and self-esteem, especially when they have assumed or been told by others 
that it was due to a low level of ability. It can be misunderstood however, leading 
parents to assume that it will automatically lead to a different or specialised type of 
teaching and access to resources; or generalisations among professionals with 
regards to a pupil’s needs to the exclusion of more individualised support. The decision 
of whether to assign the label of dyslexia should always be a collegiate one.  

 

Useful Resources.   

• Argyll and Bute Literacy Experience (ABLE 2) (glowscotland.org.uk) 
 

• The Addressing Dyslexia Toolkit is a very helpful resource for schools and can 
be accessed at http://www.dyslexiascotland.org.uk/addressing-dyslexia-toolkit  
 

• Forms and Templates | Addressing Dyslexia 
 

• Our leaflets | Dyslexia Scotland 
 

• Introduction to dyslexia and inclusive practice - free online training modules 
from Education Scotland  
 

• Route map through career long professional learning (CLPL) for dyslexia and 
inclusive practice (Education Scotland Resource) 

 

 

https://blogs.glowscotland.org.uk/glowblogs/able/
http://www.dyslexiascotland.org.uk/addressing-dyslexia-toolkit
https://addressingdyslexia.org/resources/forms-and-templates/
https://www.dyslexiascotland.org.uk/our-leaflets
https://education.gov.scot/improvement/practice-exemplars/Introduction%20to%20dyslexia%20and%20inclusive%20practice%20-%20Free%20online%20modules_
https://education.gov.scot/improvement/self-evaluation/Route%20map%20through%20career%20long%20professional%20learning%20%28CLPL%29%20for%20dyslexia%20and%20inclusive%20practice
https://education.gov.scot/improvement/self-evaluation/Route%20map%20through%20career%20long%20professional%20learning%20%28CLPL%29%20for%20dyslexia%20and%20inclusive%20practice
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