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School information/school context — include SIMD etc.

Lochgilphead Joint Campus is a 3 - 18 school situated in Lochgilphead overlooking Loch Fyne. There are currently 410 secondary age pupils, 194 primary
and 28 within Early Learning and Childcare. The school has Learning Centre provision for both primary and secondary age pupils. The current building
was opened in October 2007.

The school serves several communities in Mid Argyll, from Cairndow in the East, Achahoish in the South and Ardfern in the North and takes secondary
school aged pupils from nine local primary schools. The vast majority of pupils enter high school from either Lochgilphead or Ardrishaig Primary Schools.

Fewer than 10% of our pupils reside in Quintile 1 or Quintile 5 in the Social Index of Multiple Deprivation (SIMD), around 40% of pupils reside in SIMD
Quintile 3, 20% in Quintile 2 and 30% in Quintile 4. We know, however that these are data that need a local level of understanding as two people can
reside in the same SIMD area and have vastly different levels of deprivation.

The overall attendance rate for the high school was 85.9% last session (approximately the same as the previous year) and there were 10 exclusions.
A three year improvement strategy has been developed that focusses on key areas:

- Wellbeing and engagement

- Relationships and positive behaviour

- Quality of teaching and learning

- Assessment and moderation

- Tracking and intervention based on robust data intelligence

This has led to the school beginning to close the gap with national and Argyll and Bute statistics in key performance indicators (attainment versus
deprivation, improving attainment for all — middle and lowest, attainment in literacy at SCQF levels 4 and 5 and attainment in numeracy at SCQF level 4) all
of which have shown a year on year increase for the past three years. We remain behind the virtual comparator data for these key aspects and our next
aim is to reach and overtake the virtual comparator in these areas over the next three years.

The HMIe inspection highlighted key improvements needed and this has informed our next steps for school improvement.

Section1 S3 ACEL Attainment in Literacy and Numeracy



School Stage Reading | Writing | Listening and Talking | Literacy | Numeracy
Lochgilphead High School | S3 (achieve Third Level or better) 77.6 76.3 78.9 73.7 89.5
Argyll and Bute S3 (achieve Third Level or better) 90.8 89.8 92.0 89.0 93.5
Lochgilphead High School S3 (achieve Fourth Level) 55.3 52.6 55.3 52.6 69.7
Argyll and Bute S3 (achieve Fourth Level) 70.2 68.4 70.7 66.7 69.9

Evaluative Comment — Areas of Strength in BGE Attainment:




Third level by end of S3 Fourth level by end of S3
2022 2023 2024 2025 2022 2023 2024 2025
Reading 78 80 78 77.6 Reading 44 46 52 55.3
Writing 79 78 76 76.3 Writing 41 31 53 52.6
T&L 78 86 83 78.9 T&L 48 51 67 55.3
Lit 71 73 71 73.7 Lit 32 31 51 52.6
Num 72 86 89 89.5 Num 58 70 51 69.7
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Literacy attainment data shows sustained improvement over time. Fourth Level attainment has increased significantly year on year. Gains made at Third Level
over the past two years have been maintained, demonstrating consistency and stability in outcomes. Fourth Level reading attainment has shown a steady
upward trend across a four-year period, with the overall increase sustained. Talking and Listening attainment has also demonstrated a positive upward trend
over the last four years.

Numeracy attainment at Fourth Level shows a significant increase, while attainment at Third Level has been maintained.



Overall, Fourth Level attainment across both Literacy and Numeracy has demonstrated a significant increase. This reflects our sustained focus on raising
standards at Fourth Level, with a clear positive impact on learner outcomes.

Evaluative Comment — Areas for Development in BGE Attainment:

Literacy

Attainment in Literacy at Third and Fourth Level requires improvement to ensure that the breadth of evidence gathered more accurately reflects pupils’ abilities
and supports consistent teacher judgement in line with national benchmarks.

To address this, staff are strengthening moderation processes within the school and through looking outwards, ensuring greater consistency and confidence in
professional judgement. Diagnostic information from SNA assessments is being used more effectively to identify gaps and inform next steps in learning.

Targeted support includes S6 peer mentors supporting reading, alongside structured interventions delivered by the Literacy Teacher for identified pupils.
These approaches are improving the quality and range of evidence gathered and supporting more accurate attainment judgements. In addition, the peer
mentoring programme provides S6 pupils with meaningful leadership opportunities, strengthening their confidence, communication skills and sense of
responsibility while contributing positively to whole-school improvement.

Tracking Progress through BGE Profiles

To strengthen learner awareness and consistency in progression, BGE Profiles are used for all pupils:

e Each pupil has a physical profile folder which follows them from S1 to S3.

o A front-cover tracking sheet highlights all Experiences and Outcomes for each level, colour-coded by year group (S1-S3), allowing pupils and staff to
see clearly what has been achieved and what remains.

e Separate tracking sheets for Reading, Writing, Listening and Talking are also maintained and updated each year.

This approach ensures pupils have a clear understanding of their current level and next steps, while providing teachers in subsequent years with detailed,
consistent information on prior attainment and the specific Experiences and Outcomes that need to be targeted to support continued progress.

Numeracy

Attainment in Numeracy at Third and Fourth Level requires improvement to ensure that teacher judgement is consistently informed by a robust breadth of
evidence and is closely aligned with national benchmarks.



To support this, staff are using SNA diagnostic information more effectively to identify gaps in learning and to plan targeted next steps. Moderation activities
within the school and through looking outwards are strengthening consistency in standards and increasing staff confidence in professional judgement.

S6 peer support is being utilised within classes to support learners in developing key numeracy skills, alongside targeted interventions led by the Numeracy
Teacher for pupils requiring additional support. These approaches are improving learner confidence, closing gaps in understanding and strengthening the
evidence base used to inform attainment. In addition, S6 pupils benefit from meaningful leadership opportunities through their peer support role, further
developing their confidence, communication and responsibility while contributing positively to whole-school improvement.

We will embed the diagnostic use of SNA more systematically to identify gaps in learning and to ensure targeted support is precisely matched to learners’
needs. Moderation processes will continue to be strengthened, both within the school and through looking outwards, to further develop a shared
understanding of standards and expectations.

To address pace and challenge, a progression framework will be implemented to provide greater clarity on expected progress and attainment. This will
support staff in planning learning that ensures the maijority of learners achieve Third and Fourth Level by agreed points in their learning, while maintaining
appropriate challenge for all. This will enable more consistent tracking of progress and support timely intervention where learners are at risk of not meeting
expected levels.

To further raise attainment in Numeracy, P7 learners will be assessed to identify current levels and areas of need prior to transition. This information will
inform targeted planning and support. Collegiate working between the secondary Maths Department and cluster primary schools will be strengthened through
SDD workshops, with primary staff clearly identifying priority areas for development. These will be addressed through focused input and support delivered by
secondary colleagues, ensuring greater continuity, consistency and progression in numeracy learning across the BGE.

In addition, targeted interventions and peer-support approaches will be evaluated more closely to ensure they are having a sustained and measurable impact
on learner progress and attainment, particularly for pupils requiring additional support.

Clear pathways are in place to support progression, pace, and appropriate challenge across Mathematics:

¢ Identified S4 pupils are for both National 5 Mathematics and National 5 Applications of Mathematics, maximising attainment and breadth of
accreditation.

¢ Identified S3 pupils have evidence of ability gathered to support an increased pace of attainment through National 5 Numeracy and National 5
Expressions and Formula.

¢ Identified S3 pupils have evidence of ability gathered to support an increased pace of attainment through National 4 Mathematics and National 5
Numeracy.

¢ Identified S3 pupils have evidence of ability gathered to support an increased pace of attainment through the National 4 Personal Finance Award.



These pathways provide increased flexibility and appropriate challenge, enabling early success while supporting sustained engagement and improved
attainment for all learners.

Section 2 National Qualifications 2025 — Percentage of Awards — A-C and A-D



A-C Pass Rate by Presentation Type
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Evaluative Comment — Areas of Strength




National 5 attainment has improved significantly, with pass rates increasing by 5.2% compared to the previous session. This reflects effective presentation
decisions, targeted learner support and improved use of attainment data to inform planning.

The school is now making effective use of Results Machine to analyse performance at a more detailed level. This allows staff to identify specific elements of
courses where learners underperform and to plan targeted interventions to address these areas. This increasingly precise approach to analysis is
strengthening the impact of support and contributing to improved outcomes for learners.

A-D pass rates are above both Argyll and Bute and national averages, reflecting our positive presentations policy. Since pre-COVID levels, the average
number of passes per pupil at S4 National 5 has increased from 3.04 to 3.72. While overall pass rates have remained stable, presentation rates have
increased significantly, demonstrating greater learner engagement and ambition.

Evaluative Comment — Areas for Development
While National 5 outcomes have improved, Higher attainment from A-C has shown a slight decrease of 0.6%.

The next step is to extend the use of Results Machine analysis to Higher courses, enabling departments to identify areas for improvement and implement
targeted interventions to support improved attainment.

Analysis of attainment by presentation shows an increa6se in A-D pass rates compared to last year, with National 5 increasing by 2.4%, Higher by 5.5% and
Advanced Higher by 4.4%. This reflects an increase in presentation levels and improved access to qualifications. However, this has also resulted in a higher
number of learners attaining D grades, indicating that further work is required to improve attainment within pass bands.

Further analysis shows that the lowest-attaining 20% of learners achieving D grades are predominantly pupils with low attendance, particularly in S5 and S6.
This highlights attendance as a key barrier to improved attainment and progression from D to C grades.

To address this, the school will strengthen attendance procedures for senior phase learners, with a particular focus on early intervention. The year head and
guidance teacher will address attendance concerns at the earliest sign of emerging issues, involving parents promptly and monitoring attendance closely
throughout the school year. This proactive approach aims to prevent attendance concerns becoming entrenched and avoids reliance on post-prelim
intervention, when it may be too late to have a significant impact on attainment.

By improving attendance and engagement for identified learners, we aim to increase the proportion of pupils moving from D to C grades, ensuring that
outcomes more accurately reflect learners’ ability and potential.



Section 3 Insight Data

What is Insight Scotland?

Insight is a professional tool, aimed at teachers and other staff. It is used to help secondary schools and local authorities identify areas of success and where

improvements can be made for pupils in the senior phase. The dashboard has four measures:

Increasing Post-School Participation
Improving Attainment for Al
Attainment Versus Deprivation

The school’'s data below is compared to what is termed The Virtual Comparator. The virtual comparator consists of a sample group of school leavers from
schools in other local authorities who have similar characteristics to the school leavers from the school in question. This allows the most accurate and

meaningful comparison of attainment data.

The data presented in this report relates to that of leavers cohort and covers the 2021-2025 period. Analysis of leavers cohorts is impacted by the proportion

Improving Attainment in Literacy and Numeracy (presented below as separate Literacy and Numeracy graphs)

of each cohort that has left “early” — with S4 and S5 leavers having had less time to achieve awards and accumulate tariff points. This needs to be considered

when making comparisons between cohorts. Caution also needs to be exercised in comparing data from 2023 onwards with that of 2021 and 2022.
Alternative assessment methods impacted the data during this period — rendering comparison limited. The make up in leavers cohorts for the school is

provided in the table below:

Lochgilphead High School
Leavers Cohort | S4 | S5 | S6 Grand Total Early Leaving
2021 12 | 25 | 43 80 46%
2022 11|22 | 55 88 38%
2023 8 | 15| 53 76 30%
2024 8 | 17 | 50 75 33%
2025 5 | 25|45 75 40%
3a Improving Attainment in Literacy and Numeracy

10



% of leavers with Level 4 Literacy by Year
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% of leavers with Level 4 Numeracy by Year
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Evaluative Comment — Areas of Strength

At Literacy Level 4, attainment has increased by 4%, demonstrating clear improvement over time. While outcomes remain 2% below the virtual comparator,

the five year upward trend indicates that current approaches are having a positive impact and that progress towards closing the gap is being made.
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At Literacy Level 5, attainment shows a clear upward trend over time. We continue to close the gap on the virtual comparator; the sustained improvement
demonstrates that current approaches are having a positive impact and that the school is moving in the right direction.

Although Insight comparisons show attainment below the virtual comparator, further benchmarking using the BGE Benchmarking Tool provides a more
contextualised comparison with schools sharing more similar characteristics, including rurality. Through this lens, LHS performs consistently third out of five
comparator schools for attainment in both Literacy and Numeracy in the senior phase.

These improving trends highlight the effectiveness of the school’s focus on tracking progress and supporting learners to achieve national standards in
Literacy.

Evaluative Comment — Areas for Development

Numeracy attainment is still behind the virtual comparator by 13.3% however this session, 97% of S4 pupils have already achieved a Numeracy award, with
the remaining pupils on track to achieve by the end of the school year through targeted support from the outreach teacher. Building on this positive position,
the school will continue to strengthen the BGE through earlier identification and intervention, ensuring sustained improvement in Numeracy attainment in
future cohorts.

The school now has a clear target that every school leaver will have attained in both literacy and numeracy. To support this ambition, a key next step is the
further development of alternative coursing pathways in S4, ensuring that all learners are presented at the right level and in the most appropriate formats to
achieve success.

To strengthen outcomes across the Broad General Education (BGE), the school will continue to prioritise curriculum structure, pace and targeted intervention
through the following approaches.

Early Identification and Targeted Intervention

A scheduled intervention meeting in mid-September for English and Mathematics will identify pupils requiring additional support at an early stage. This allows
interventions to be timely, targeted and responsive to need rather than reactive later in the session.

In English, targeted milestones are clearly identified:
« Identified S2 pupils achieve Third Level by the end of S2, with the lowest-attaining group achieving Third Level by Christmas of S3.
e By February of S3, identified pupils achieve Fourth Level.

o Following Christmas, S3 classes are split into targeted intervention groups focused on key skills such as reading and writing, while pupils who have
achieved Fourth Level begin National 5. Each class teacher leads one intervention group, ensuring consistency and ownership.

3b Increased post-school participation
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% of Schools Leavers in a Positive Initial Destination by Year

® 1. Lochgilphead High School ®2. Virtual Comparator ®3. Argyll & Bute ®4. The Northern Alliance ®5. The National Establishment
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Evaluative Comment — Areas of Strength

The proportion of school leavers progressing directly into employment is a clear strength of the school. 61.33% of leavers entered employment on leaving
school, significantly higher than the 24.67% of our virtual comparator. This highlights the effectiveness of the school’s strong focus on employability.
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The school works closely with CLD and a range of external partners to support young people into positive destinations. Tracking systems ensure there is a
clear and accurate record of former pupils’ destinations, alongside the targeted support that was, and continues to be, provided to sustain these outcomes.

There has been an increase in the number of pupils progressing directly into employment compared to the previous year. Many of these learners were
supported through the school’s Developing the Young Workforce (DYW) initiatives, including flexible work placements through Flexible Learning Plans and
Foundation Apprenticeships. These opportunities enable pupils to gain relevant skills, experience and qualifications aligned to local employment needs.

Through strong partnerships with local employers, the school makes a positive contribution to the development of the local workforce, with school leavers
progressing into meaningful and sustained employment that benefits both the young people and the wider community.

Evaluative Comment — Areas for Development

Leavers’ positive initial destinations were 9.2% below our virtual comparator. However, sustained work over the course of the year with partner agencies and
local employers has led to improved outcomes for last year’s school leavers. 96.6% of last years school leavers are now in a positive destination.

The proportion of leavers progressing to Higher Education declined to 14.33%, compared with 33% in the previous year. This reduction reflects a shift in pupil
choice, with a greater number opting for full-time employment. While the successful development of pupils into the workforce is a positive outcome, it is
essential that all leavers have the widest possible range of post-school options available.

To support this, the school will increase university-focused discussions, campus visits and engagement opportunities to better model pathways into Higher
Education and raise aspirations. As well as introducing a curriculum and pathways evening for all parents which includes information on curricular pathways,
routes to employment and university and college progression information. This approach will help ensure pupils are well informed and supported to consider
all appropriate progression routes.

Improving academic attainment for the middle 60% and lowest 20% of learners remains a key priority in enabling access to Higher Education and other
positive destinations (as outlined in previous sections).

3c Improving attainment for all
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Lowest 20% by Year and Comparator
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Highest 20% by Year and Comparator
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Evaluative Comment — Areas of Strength

Analysis of complementary tariff data for the upper 20% of learners remains in line with virtual comparator following on from 3 years of being behind.
Lochgilphead High School achieved an average complementary tariff score comparable to other schools, which compares well with schools in the virtual
comparator and reflects consistent levels of attainment for higher-achieving pupils. This indicates effective curriculum pathways, appropriate levels of
challenge, and strong performance in senior phase qualifications. The top 20% of learners in S4 are performing strongly. In addition, the attainment of the
lowest 20% of learners presented for Higher in S5 is also strong, reflecting effective support and appropriate presentation decisions. Insight raw data has been
used carefully to identify individual learners requiring targeted interventions, allowing staff to provide timely, focused support that improves outcomes and
sustains attainment across all levels. As a result, attainment among the lowest-attaining learners in S5 shows a clear five-year improving trend.

The school has reinforced attainment for this cohort through a sustained programme of supported study, offered throughout the school year in the majority of
departments. In addition, an Easter Study School was provided to support senior pupils in preparing for final assessments and examinations. These
opportunities provided targeted, subject-specific support and were well aligned to learners’ needs.

Learners have also benefited from study skills sessions focusing on exam preparation, revision strategies, time management and independent learning. These
sessions supported learners to take greater ownership of their learning and contributed positively to confidence and attainment, particularly in the senior
phase.

Analysis of National 5 and Higher A—C pass rates across subjects further highlights consistently strong performance across some curricular areas, particularly
where cohort sizes are small to medium and where courses are well matched to learners’ needs.

At National 5, pass rates are highest in subjects, including:
e Art and Design, Music, and Practical Woodwork;
e German, Geography, History and Biology

At Higher, attainment is particularly strong in subjects including:
e History, Biology, Chemistry

Supported study offered throughout the year, alongside Easter Study School and targeted study skills inputs, is likely contributing significantly to these
outcomes, particularly in senior phase courses with larger presentation numbers such as English, Mathematics and History.

Evaluative Comment — Areas for Development
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Improving attainment for all learners remains a key priority, with a particular focus on raising attainment for the middle 60% and lowest 20% of learners.
Analysis of attainment and achievement data highlights the need to ensure that all pupils are supported to make appropriate and meaningful progress,
including where a full course award at the originally intended level may not be achievable. Building on targets set this year of every pupil leaving with literacy
and numeracy our ambition over the next 2 years is that every school leaver achieves at least 5 qualifications at level 3.

Analysis of average complementary tariff points identifies clear priorities for improvement. For the overall lowest 20% of learners, Lochgilphead High School’s
average complementary tariff score of 81 is significantly lower than comparator schools, where scores range from 123 to 246. This gap indicates the need for
more targeted, flexible and personalised approaches to ensure these learners are able to achieve meaningful qualifications and sustain engagement with
learning.

The middle 60% of learners achieved an average complementary tariff score of 602. While broadly comparable with some schools in the virtual comparator
group, this remains below the highest-performing comparator (865). Strengthening attainment for this cohort is a key priority, as outcomes for the middle 60%
have a significant impact on overall school performance and post-school destination opportunities. Analysis of those pupils show it is the lower half of the
middle 60% are the pupils underperforming while the remainder are on par with our comparator school.

To address these priorities, the school is continuing to develop flexible progression pathways. This includes enabling pupils to present at a level below,
undertake individual course units, or access alternative coursing options where they are not able to complete a N5/H qualification. Every pupil in lowest 20%
is identified and targeted for support.

These approaches support learners to secure recognised qualifications, experience success and remain engaged in learning, rather than disengaging due to
unsuitable course demands.

In response to persistent non-attendance and disengagement, the school has also introduced a team of outreach teachers. These staff work directly with
non-attending and disengaged pupils, delivering learning and support within pupils’ homes, at associate Primary School, and through partnership working with
MAYDs. The focus of this work is to re-engage young people with education, rebuild routines and support them to gain qualifications that reflect their abilities
and circumstances.

In addition, outreach teachers deliver targeted in-school interventions, aimed specifically at improving outcomes for pupils in the lowest 20% of attainers. This
support focuses on addressing gaps in learning, increasing confidence and removing barriers to attainment through personalised approaches.

Subject-level data highlights a need for greater consistency and equity across curricular areas. There is significant variation in pass rates, particularly where
cohort sizes are larger, learners present with a wider range of needs, or courses are highly demanding and content-heavy. Hence our next steps are
alternative pathways for pupils for appropriate course demands.

In some subjects, notably National 5 Mathematics, Applications of Mathematics and certain Sciences, pass rates suggest that some pupils may have
benefited from greater differentiation of pathways, including alternative levels, unit awards or different course choices.
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At Higher, variation in outcomes in subjects such as English, Applications of Mathematics and some Social Subjects indicates that a small number of learners

are being presented at levels where full success is challenging. This further reinforces the need to continue developing progression pathways to ensure
learners are:

o entered at the most appropriate level,

e supported to achieve partial awards or units where a full course is not realistic, and
e able to experience success rather than disengagement.

e Where there is doubt dual entry

Moving forward, continued evaluation of subject-level attainment alongside individual learner pathways will be essential in ensuring that all pupils achieve
meaningful qualifications and that improvements seen in higher-attaining cohorts are replicated more consistently across the school. All faculties now include
strategies for raising attainment in their annual faculty improvement plans based on increasingly rigorous analysis of attainment data.

laverage Comp Tariff Points by Measure and School
@ 1. Lochgilphead High School ®2. Biggar High School (South Lan) @ 3. Speyside (Moray} ®4. Milne's High School (Moray) ®5. Moffat Academy (Dumfries and Galloway)

1400

&00

Average Comp Tariff Peints

602

EL
o

1. Lowest 20% Complementary 2. Middle 60% Complementary 3. Upper 20% Complementary 4. Average Leavers Tariff Paints
Tanff Points Tariff Paints Tariff Points

3d Attainment versus Deprivation

20



\Average of Total Tariff Points by SIMD Quintile and Leavers Cohort
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Evaluative Comment — Areas of Strength
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Analysis of average total tariff points by SIMD quintile over time highlights positive progress in addressing equity and attainment for some learners
experiencing disadvantage.

SIMD Quintile 2 has demonstrated a clear upward trend over recent years. Average tariff points have increased from approximately 521 in 2021 to around 718
in the most recent cohort, indicating improving outcomes for learners living in areas of higher deprivation. This sustained improvement suggests that existing
targeted supports, enhanced tracking of progress, and a growing focus on equity are beginning to have a positive impact.

The school's Den, which provides a nurture-based learning environment and learning support, is a strength in supporting learners whose social, emotional and
wellbeing needs present barriers to learning. The Den has supported improved engagement, attendance and readiness to learn, particularly for pupils
impacted by deprivation, contributing positively to attainment trends within lower SIMD groups.

Overall, the data indicates the school is beginning to close gaps in attainment for some learners experiencing disadvantage, particularly within SIMD Quintile 2
(pupils living with the highest rates of deprivation).

Evaluative Comment — Areas for Development

Despite emerging strengths in SIMD Quintile 2, analysis highlights variability in attainment across SIMD quintiles that requires further attention to secure
equitable outcomes for all learners.

SIMD Quintile 3 attainment has declined slightly from a peak of approximately 934 tariff points to around 850 in the most recent cohort. This downward trend
requires closer monitoring to ensure learners in this group are sufficiently challenged and supported to maintain high levels of achievement.

SIMD Quintile 4 shows significant fluctuation is indicative of an anomaly based on last years cohort. Although attainment peaked at approximately 958 tariff
points, the most recent cohort shows a marked reduction to around 640. This level of variation suggests cohort-specific factors and highlights the need for
more consistent approaches to tracking, intervention and support across this group.

To address these issues, the school is developing further targeted approaches to improve equity and attainment:

o Flexible progression pathways are under development, enabling learners who are unable to achieve a full award at their original level to present at a
level below, complete individual course units, or access alternative courses. This work aims to maximise attainment and reduce the risk of
disengagement.

e Outreach teaching, also under development, will support learners experiencing attendance, engagement or wellbeing challenges. Outreach teachers
will work with pupils in their homes, within community settings, and through targeted in-school interventions, with a particular focus on learners at risk
of underachievement.

e The school will continue to evaluate the impact of these developing approaches, alongside the ongoing use of The Den, to ensure interventions are
appropriately matched to need and lead to more consistent attainment across all SIMD quintiles.

o To address this the school does not use SIMD alone but utilises attendance data, prior attainment, including from primary school, and knowledge of
individual pupils to allocate support.
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Section 4 Wider Achievement Qualifications

National Certificates; Higher National Certificates; Scottish Vocational Qualifications; National Progression Awards;
Skills for Work qualifications; Foundation Apprenticeships; Scottish Baccalaureate

Overall evaluative comment/narrative on Wider Achievement Qualifications in your school:

Section 4 Wider Achievement Qualifications

National Certificates; Higher National Certificates; Scottish Vocational Qualifications; National Progression Awards; Skills for Work
qualifications; Foundation Apprenticeships; Scottish Baccalaureate

Course Number achieving SCQF | Number achieving SCQF | Number achieving NPA Number achieving Other
Level 4 Level 5 award

Sports and Recreation 10-90% (11)

Engineering Engineering Performing

Engineering Operations
Level 5 — 2.5 day course

6—-86 % (7)
Construction 11-100 % (11)
Practical Craft Nat3-15 -79 % (19)
Experiences
Digital Media 1 (level 6) 50% - (2) FA-1100% (1)
Childcare 5-71% (7)

College Course Completion Report (S3-S6)

Figures shown in black represent the number of pupils who successfully completed and passed their course. Figures shown in red
represent pupils who enrolled but, due to a range of circumstances, did not complete the course and were subsequently withdrawn or did
not achieve a pass.

Through strengthened early-intervention strategies, we have seen a significant improvement in course completion rates this session.

Overall Performance

A total of 58 pupils across S3—S6 were enrolled in Argyll College courses.
e 84% achieved a qualification, representing an increase of over 10% compared with the previous year.
e 16% of S3/4 pupils did not achieve a qualification. This was primarily due to attendance concerns or other external factors. As
outlined above, the school and the College have implemented enhanced measures to reduce the likelihood of non-completion.
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S5/6 Outcomes
In S5/6, 14% of pupils did not gain their qualification. There are specific reasons for each and follow up action was taken to ensure that
they had an appropriate pathway.

Monitoring, Tracking, and Intervention

To support more effective oversight of Skills For Work pupils, Argyll College and the PT Enterprise have refined the monthly tracking
system on the College’s secure platform. PT Enterprise now has direct access to this system, enabling timely communication with
Guidance staff and allowing early interventions to be implemented when concerns arise.

Attendance monitoring procedures have also been strengthened:
e Pupils whose attendance falls below 80% receive a first warning letter
o If attendance does not improve within one month, a second warning letter is issued
e A meeting is then arranged with the pupil, with Guidance fully informed throughout
Partnership with Argyll College

Our partnership with Argyll College continues to develop positively. However, capacity constraints mean that not all courses offered can
run each year, as viability depends on pupil numbers and staffing availability.

Overall evaluative comment/narrative on Wider Achievement Qualifications in your school:

The school continues to develop a comprehensive and strategically aligned Wider Achievement programme, ensuring that pupils across
the Joint Campus have access to a broad range of accredited qualifications and skills-based opportunities. Current provision includes:

e An expanding Foundation Apprenticeship (FA) offer, with uptake increasing steadily over recent sessions

e FA Social Services, Children and Young People, delivered through the Local Authority, which remains a consistently high-demand
pathway

SCQF Level 4/5 Work Placement

SCQF Level 4 Employability

SCQF Level 5/6 Leadership

Duke of Edinburgh’s Award, embedded within the S3 curriculum

Youth Philanthropy Initiative (YPI), delivered through PSE in S3

Young Enterprise Money Matters and the “Tenner Challenge”, delivered through the S1 Enterprise curriculum
Young Applicants in Schools Scheme (YASS) courses

Rite to Work Employability Programme
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Impact and Outcomes

The Rite to Work programme, delivered in partnership with MAYDS and Working Rite, continues to provide a highly effective and targeted
intervention for pupils in S4/5 who are planning to leave school at the end of the session. All six pupils in this year’s cohort achieved SCQF
Level 4 Work Readiness, and all progressed to positive destinations, either through direct employment or entry into a structured training
programme. This demonstrates the strong impact of collaborative working and the school’'s commitment to supporting pupils at risk of
disengagement.

To strengthen strategic oversight and ensure coherence across the Joint Campus, the Depute Head Teacher responsible for DYW and the
PT Enterprise have established a Wider Achievement Working Group. This group is reviewing the full breadth of opportunities available,
with a particular focus on enhancing leadership pathways, increasing access to Saltire Awards, and embedding wider achievement and
skills development from the earliest stages of pupils’ learning journey.

Development of New Vocational Pathways

In partnership with DYW Argyll, the school has acquired a Barista training machine, enabling the development of a new SCQF Level 5
Barista Skills qualification. PT Enterprise has undertaken the necessary training and has now designed the full course structure. A targeted
cohort with low attendance has been identified for this early-intervention programme for session 2025/26. The course will deliver SCQF
Level 5 Barista Skills alongside SCQF Level 4 Employability, with the intention of re-engaging pupils, improving attendance, and ensuring
that each pupil achieves a minimum of five qualifications next session. This initiative reflects a proactive and innovative approach to
supporting young people who may be at risk of leaving school without sufficient accreditation.

Overall Evaluation

Overall, the school’s Wider Achievement provision is well-established, increasingly diverse, and responsive to pupil need. There is clear
evidence of positive impact on engagement, attainment, and post-school destinations. Strong partnerships with Argyll College, DYW
Argyll, MAYDS, Working Rite, and Young Enterprise continue to enhance the quality, relevance, and sustainability of the offer. The
introduction of new vocational pathways, alongside strengthened leadership and skills-based opportunities, demonstrates a clear and
ongoing commitment to ensuring that all pupils develop the skills, attributes, and qualifications required for sustained success beyond
school.
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Section 5 Equity and Attainment — Evaluation of Key Factors

Factor in attainment

Attendance School Ave. Att. 24-25: 86.1% (87.4% in Argyll and Bute)
Persistent Absence: 43.4% (43.3% in Argyll and Bute)
Exclusion No. of Exclusion Incidents 24-25: 7
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No. of Exclusion Openings 24-25: 20
Rate per 1000 pupils: 17.9 (16.2 in Argyll and Bute)

Additional Support Needs

Census 2025: 61% (52% in Argyll and Bute)

SIMD

Census 2025: 11% of all pupils from Deciles 1-3 (18% in Argyll and Bute)

Free School Meal Entitlement

Census 2025: 13.4% (15.8% in Argyll and Bute)

Care Experienced (and previously Care Experienced)

Census 2025: 2.1% (8 pupils)

English as Additional Language

Census 2025: 2.8%

Other (give details)

Pupil Equity Funding
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Impact of PEF on closing the attainment gap

The rural context of Lochgilphead Joint Campus means that SIMD alone is not a sufficient indicator of poverty-related barriers to learning. While pupils in
SIMD deciles 3 and 4 represent our lowest SIMD groupings, deprivation within our community often manifests through additional, less visible barriers,
including difficulties with self-regulation, limited access to breakfast, care experience, and wider wellbeing needs.

Although not all pupils within SIMD deciles 3 and 4 experience these barriers, the majority of pupils who do experience poverty-related challenges to
learning fall within these lower SIMD deciles. As a result, Pupil Equity Funding at the campus is targeted towards pupils who experience identified barriers
to learning, rather than being allocated solely on the basis of SIMD data.

To support this approach, the school employs two Family Liaison Wellbeing Officers, predominantly based within The Den, the school’s wellbeing hub.
Through this provision, targeted interventions are delivered to support pupils’ wellbeing and readiness to learn. These interventions include:

bereavement support,

targeted support for Care Experienced young people,
self-regulation and nurture groups,

breakfast provision,

mindfulness and wellbeing sessions,

access to a quiet space for learning and study, and
opportunities to access healthy snacks during the school day.

This targeted use of PEF is supporting pupils to overcome barriers to learning, improve emotional regulation, and increase engagement in education. Over
the past year, a significant number of pupils who were previously regular users of The Den have been successfully reintegrated into mainstream classes.
Most pupils accessing Den interventions now spend the majority of their school time in mainstream learning environments.

Importantly, all pupils who access The Den continue to engage in mainstream education, ensuring inclusion while providing appropriate, timely support that
enables learners to be more effectively supported and ‘ready to learn’.

Section 6 Other information
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Life at Lochgilphead High School has been busy, engaging and enriching, with a wide range of trips, events and celebrations providing pupils with
opportunities to develop socially, creatively and personally.

Social Events - Two major highlights of the school’s social calendar are the Halloween celebration and the Snowball, both of which were hugely successful
again this year. Pupils embraced these events enthusiastically and celebrated in style. The Snowball was particularly notable for the very high standard of
Scottish Country Dancing, reflecting the commitment and skill of participating pupils.

Annual Big Day Out - A total of 40 pupils enjoyed a visit to Airthrill in June as part of the school’'s Annual Big Day Out. In the five weeks leading up to the
end of term, pupils were rewarded with tickets for outstanding work, attitude and behaviour. Tickets were entered into a prize draw, with the number of
tickets earned increasing the likelihood of selection. This initiative effectively recognised positive behaviour and effort across the school.

End of Term Football Tournament - Over 100 pupils participated in the end-of-term football tournament. The event provided a fantastic morning of sport,
with all games played in a friendly but competitive spirit, promoting teamwork, inclusion and positive relationships.

Sports Day - Pupils took part in seven athletics events during Sports Day, earning points for participation and additional points for performance. The event
encouraged effort and perseverance, with pupils celebrating personal achievements as well as team success.

Friday Live! - Pupils have continued to enjoy Friday Live!, the weekly lunchtime concert series organised and facilitated by members of the Music
Department. Since returning from the summer holidays, pupils have volunteered their musical talents on a weekly basis, performing for their peers in an
informal and supportive setting. Performances have included rock bands, swing band performances, traditional music groups, bagpipe solos and duets, jazz
improvisation and vocal performances. Friday Live! provides regular performance opportunities and supports pupils to build confidence in preparation for
larger events.

Charity Events - The Senior Pupil Charity Committee has been highly active this year, organising a range of fundraising activities including fun runs, bake
sales, quizzes, raffles and dodgeball tournaments. These events raised significant funds for a variety of charitable causes, including Children in Need and
Comic Relief, while also promoting leadership and active citizenship.

French Pen Pals - The school has continued its successful French pen-pal exchange with Collége Les Gatines in Savigny-sur-Orge, near Paris. All pupils
in S1 and S2 participated by writing introductory letters in French, with pupils in France replying in English. This project has supported language learning
while fostering international links and cultural understanding.
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Local Artist Visits - The Design and Art Department hosted visits from artists Lizzy Rose and Frances Drewery. As part of this work, S3 pupils created
drawings of oak saplings using ink made from oak galls. These pieces form part of Lizzy Rose’s Carbon Legacy exhibition at Kilmartin Museum, providing
pupils with a valuable real-world artistic experience.

ALlenergy Workshops - ALlenergy delivered workshops to all S1 pupils, focusing on renewable energy and sustainability. Pupils engaged enthusiastically
with the hands-on activities and demonstrated excellent behaviour throughout. Visitors commented positively on pupils’ interest and engagement.

Youth Philanthropy Initiative (YPI) - S3 pupils participated in the Youth Philanthropy Initiative, an active citizenship programme that develops skills such
as teamwork, communication and social awareness. Pupils researched social issues within their community, worked with local charities, and delivered
presentations to compete for £3,000 in funding. This year’s successful charity was The Dochas Centre, who were delighted to receive the award.

Tenner Challenge - Pupils took part in the Tenner Challenge, an enterprise programme which supports young people to develop an enterprising mindset
using an initial investment of £10. Pupils created a wide variety of businesses, including sweet sales, pancake stalls and dog-walking services. The
challenge developed key skills such as creativity, communication, problem-solving, teamwork and confidence.

Outward Bound - Two groups of pupils attended residential experiences at the Outward Bound Centre at Loch Eil. The S6 Leadership Team and a group
of S3 pupils participated in a week of outdoor learning, team-building and camping. These experiences supported the development of resilience, confidence
and leadership skills.

School Trips and Sports - Throughout the year, pupils participated in trips to theatres, art exhibitions, museums and universities across Scotland. School
teams in football, rugby, shinty and softball also competed against other schools with considerable success. Pupils consistently represented the school
positively and demonstrated excellent behaviour.
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